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Welcome!

What are Ready to go lessons?

Ready to go lessons are a set of lessons taken from our most popular
courseware (in this case, the new general English course Roadmap) and
packaged to make them easy to use online.

Each lesson includes a student pdf and a teacher pdf. There may be extra
material, for example audio files or additional optional activities too.

While the full Roadmap package includes an additional video lesson, we have
chosen not include it here so as to keep file sizes small.

How do I get started teaching online?

If you are new to teaching online, we recommend you start by reading the
Handy Guide to Teaching Online by Lindsay Warwick, included in this pack.
This starts with selecting a platform and talks through the basics of teaching
online, then includes tips and techniques to adapt your teaching to a virtual
format, and keep learners engaged online.

If you are already experienced with online teaching, you may prefer to skip
this document - although you might still pick up a few useful tips.

What's in the Roadmap lesson pack?

If you usually use a coursebook in class, you'll find the contents familiar. Each
lesson includes the main coursebook pages as well as any related content.
For the core lessons (A, B, C) that includes any back-of-book material: Student
A/B material from the communication bank, the grammar reference and
practice from the grammar bank and the vocabulary extension from the
vocabulary bank.

As well as the three core lessons, Roadmap units include a lesson D, English in
Action, that focuses on more functional language, as well as skills
development in listening, reading and writing (Develop your ... lessons).

For more information on the lesson types and how Roadmap works as a
course, please see the next section of this guide.



How do | use the Ready to go lessons?

To see the lesson objectives, you can look at the course contents pdf. This is
for the full level of Roadmap. The Ready to go lessons cover one unit (for B1,
Unit 2).

L For each lesson, start with the pdf called CONTENTS. This

= will give a reminder of the lesson objectives and a summary
of the files provided. There is always one file for the student
(STUDENT) and one for the teacher (TEACHER). There may
also be audio files or photocopiable worksheets.

The lesson pack includes material for the student
and material for the teacher. We recommend

that you send the students the STUDENT pdf
before the lesson. That way, if there are technical

issues during the lesson, they can look at their
own version. Depending on the platform you
choose, you may also wish to send students the
mp3 files ahead of the lesson so they can listen
themselves.

) T

If you are able, you may wish to print the TEACHER pdf
before the lesson so that you can refer to it while sharing
the student material on your screen. If not, you could write
down any key points before the lesson so that you

are ready to go.

For each of the core lessons A, B and C, there are three additional
PHOTOCOPIABLE WORKSHEETS - two for grammar and one for

vocabulary. We have kept these pdfs separate from the main WU
student file so that you can choose to use them or not. Mm-Sz

—~—

Where can | find out more? e

If you would like to find out more about using Roadmap or take your digital
teaching a stage further, please contact your local Pearson representative who
can discuss a pilot of material that would suit your teaching situation.



https://www.pearson.com/english/contact.html
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page 100
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Roadmapis a new, flexible eight-level general English course for adults. Recognising
that every class is different and every learner is unique, Roadmap provides a dual
track approach that allows all learners to develop confidence in speaking while taking
a more tailored approach to skills development. It does this by providing smooth
syllabus progression based on the Global Scale of English, by putting clear and
achievable speaking goals at the heart of every lesson, and by providing in-depth skills
development lessons for teachers to choose from at the back of the Students’' Book.
Multiple opportunities are provided for learners to practise outside the classroomin
print, online and using the mobile app.

Map your own route through the course

It can be challenging for institutions and teachers to deal with the different needs,
interests and abilities of each student, especially if they have a wide mix of
learners in the same class. The unique dual track approach of Roadmap helps you
solve this problem.

e The fast track route concentrates on developing learners’ speaking skills as well
as giving them the grammar, vocabulary and functional language they need to
achieve their goals.

e The extended route gives learners valuable practice in reading, writing and
listening as well as specific training and strategies for developing these skills.

Fast track route: Extended route:

10 core units featuring 10 core units plus
grammar, vocabulary and additional skills-based

pronunciation with each lesson lessons (reading, writing
leading to a final GSE-related and listening) linked to the
speaking activity. content of each lesson.

This unique approach also allows you to adapt material to suit different course
lengths. Whatever the number of hours in your course and whatever the interests of
your learners, the flexible organisation of Roadmap makes it easy for you to choose
the best route for your students' success.

Build your students’ confidence

Learners need to know what they are aiming for and why. This is key to building
confidence, increasing motivation and helping learners make rapid, tangible
progress.

e (lobal Scale of Englishlearning objectives provide students with clear goals for
every lesson (the goals have been selected to be useful and relevant to students in
real-life situations).

e (Grammar and vocabulary has been specifically selected according to how useful it
is in terms of helping learners reach specific goals.

e (arefully structured tasks with ‘models’ and opportunities to review performance,
Check and reflect activities and reqular progress tests allow learners to see how
well they are doing and highlight the areas they need to improve.




Make the most of your skills as a teacher

Roadmapis designed to be as supportive and easy to use as possible, whatever your
level of experience, with:;

e ‘pick-up-and-go’ lessons with clear aims and outcomes that are guaranteed to work.

e clearinstructions on how to exploit each lesson, including help with tricky
language points, ideas for warmers, fillers, extension and homework activities.

e ahuge range of additional support materials, including video, photocopiable games
and activities, online and mobile app practice activities, are provided to add variety
to your lessons.

The front of class presentation tool makes it easy to access all the support material in

one place and enhances your performance as a teacher.
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FORLEARNERS

STUDENTS'BOOK WITH DIGITAL RESOURCES

AND MOBILE APP

e Ten units with three main input lessons linked to three
Develop your skills lessons at the back of the book.

e Fachlesson includes grammar, vocabulary and pronunciation
and leads to a final speaking task based on Global Scale of
Englishlearning objectives.

e Key language presented and cross-referenced to a
Grammar bank at the back of the book.

e A \Vocabulary bank extends some of the key lexical sets in
each unit and focuses on important areas such as word-building
and collocation.

e An English in actionlesson in each unit covers key functional
language.

e Check and reflect pages at the end of each unit show
learners how their confidence and mastery of spoken language
has improved.

e Light-hearted video clips and worksheets (available online)
extend and consolidate key language covered in the unit.

e Extragrammar and vocabulary exercises, available on P—————
the mobile app (the Pearson Practice English app), consolidate
language points covered in the Students’ Book.

e Develop your skills lessons at the back of the book expose
learners to different genres and give them strategies for
developing skills.

ROADMAP &®

e Communication games at the back of the book enable learners 5 il E—
to practise key language in a fun, communicative way. 1 e s i
e Audio/video scripts and word lists available online. i 3t e

4 Heneeds a comfortable. %) to help him study.

STUDENTS' BOOK WITH ONLINE PRACTICE,

score:3/3

DIGITAL RESOURCES AND MOBILE APP

e Provides online practice for students, class management for
teachers and a gradebook to review performance.

e Includes all the Students' Book material plus a digital version
of the exercises and activities from the Workbook and Tests.

e Includes tools for managing and assigning self-study and
practice activities to students, with automatic marking to
save time.

e Includes a gradebook for reviewing performance of individual
students and classes.

o i
0 woeod
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WORKBOOK WITH KEY AND ONLINE AUDIO »

e Ten units provide additional practice of material covered in the Vocatmlary rammnar
Students' Book. E

e Additional grammar, vocabulary and functional language
practice activities.

e Additional reading, writing and listening practice activities.

e Answer key at the back of the book allows learners to check
their answers.

e Audio available online.

Grammar
SOsuch...that; ... 1
enaughty "




FOR TEACHERS

TEACHER'S BOOK

The Teacher's Book features a host of support materials to help

teachers get the most out of the course.

e Teacher's notes for every unit with warmers, fillers, alternative
suggestions, advice on dealing with tricky language items,
culture notes etc.

e Teaching tips on useful areas such as dealing with mixed
abilities, teaching grammar, vocabulary and pronunciation.

e Grammar and vocabulary photocopiable worksheets for
every unit, including accompanying teacher's notes and
answer keys.

e (lass audio scripts and answer keys.

e Photocopiable worksheets for each Students’ Book unit
accompanied by teaching notes and answer key.

TEACHER'S DIGITAL RESOURCES

Additional resources can be accessed on the Pearson English
Portal using the access code in the Teacher's Book.

Class audio.

Video and video worksheets.

Audio and video scripts.

Word lists.

Students' Book answer key.

Assessment package with a range of tests including unit tests
(grammar, vocabulary and functional language), achievement
and mid and end of course tests (grammar, vocabulary,
functional language and skills), with accompanying audio.

e Workbook audio.

VIDEO

e Tenvideos — one for each unit — designed to consolidate key
language and illustrate some of the quirkier aspects of real life.

e Each video features a roving reporter who goes out on location
to visit interesting places, meet interesting people and/or try
new experiences.

o Video clips are 2—3 minutes in length and are designed to
entertain learners and provide a bit of light relief.

o Video worksheets (to exploit the language in the videos) are
available online.

PRESENTATION TOOL

o Interactive version of the Students' Book with integrated
audio and video is available on the Pearson English Portal.
Planning mode (includes teacher’s notes) and teaching mode.
Easy navigation via book page and lesson flow.

Answers to exercises at the touch of a button.

e Integrated audio.

e Integrated video, with timed-coded video scripts.

e Ahost of useful classroom toals.
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Unit1 | 1CA new lifestyle | Reading, 1a

1a Marek and Kim are trying a new lifestyle. Look at the photos. What kind of
things do you think they do?




each lesson.

for teaching vocabulary.

personalised activities.

The Students’ Book has ten units featuring three double-page main
lessons containing approximately 90 minutes of teaching material.
Each lesson features grammar, vocabulary and pronunciation
activities which lead up to a final speaking task. Each lesson links to a
Develop your skills lesson and other material at the back of the book
including a Grammar bank, Vocabulary bank, Communication bank and
Communication games.

e Clearly defined Global Scale of English objectives at the start of

e Key vocabulary is presented in context and practised through

e Short reading and/or listening texts featuring real-life information

are used to present grammar and/or vocabulary.

through form-based and communicative practice activities.

0 Additional practice is provided on the mabile app and in the

Grammar bank at the back of the book.

build learners’ confidence.

real life,

Goal: describe past experiences
Grammar: past simple and past continuous

Vocabulary: describing feelings and events

Look at the photos and discuss the questions.

1 What do you think s happening in each photo?

2 How doyou think the people are feeling? Which of the
adjectives in the box would you use to describe them?

amazed annoyed disappointed embarrassed
frightened  relaxed surprised tired  worried

2a Read the comments below and match them with
three of the photos.
1 ‘The other day | met an old friend for the first time
in years. It was such a surprising meeting! We were
amazed and excited to see each other again.
Yesterday was a really annoying day. | borrowed
my wife's car and got a parking ticket. She was very
annoyed with me’
"l love cooking. | find it very relaxing after a long and
stressful day at work. | don't lie shopping for food
though. Its so tiring!
Look at the words in bold in Exercise 2a. When do we
use adjecti dingin -edor -ing, e.g. tired/tiring,
amazed/amazing?

N

w

o

Q Pronunciation is highlighted and practised in each lesson.
9 Carefully staged speaking tasks with ‘'models’ and time to prepare

@ Relevant, meaningful tasks engage learners and prepare them for
@ English in action pages focus on functional language.

@ Each unit ends with a Check and reflect page that consolidates
key grammar and vocabulary.

Choose the correct alternatives.

1 Iget very annoyed/annaying when people are late for
meetings.

2 Lastyear | spent three months travelling round South
America, What an amazed/amazing experience!

3 My parents get very worried/worryingwhen | doni't

come home on time.

The first time | met my boyfriend's parents, |

dropped my tea on the floor! It was so embarrassed/

embarrassing!

I don't like watching horror films on my own. They're

too frightened/frightening.

My sister was so disappointed/disappointing when she

didn't pass her driving test

7 My brother s travelling abroad and we haven't heard
from him for weeks. It's very worried/worrying.

8 Afterafew days on holiday, | feel so relaxed/relaxing.

9 Ihate getting up early every day. It very tired/tiring.

IS

n

@

4 Work in pairs. Answer the questions using adjectives
in Exercises 1and 2.
1 How do you feel when you miss a bus or train?
2 What do you think about people who talk very loudly
on the train?
How do you feel when you'e on holiday?
How would you describe a recent ilm you saw?
How do you feel when you go to an interview?
How would you describe the problem of extreme
weather?
How do you feel when you receive aterrible gift?
8 Why wouldn't you ask someone how old they are?

@ Goto your app for more practice

avsw

~

e Different topics for each lesson to maintain interest and motivation.
e Striking images provoke interest in the topic and provide a vehicle

G Grammar rules are clearly highlighted and target language practised

(8]
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Listening

53 {21 Listentothree stories. Match speakers 1-3
with topicsa-c.
a afunnyincident
b anannoying day
© asurprising meeting

b Listen again. Are the sentences true (T) or false (F)?

Correct the false sentences.
1 Speaker 1 was visiting his old university.

w N

While Speaker 2 was walking to the station, she
remembered she didn't have her phone.

(LIS

Speaker 3was leaving the office when she heard a noj
While she was waiting for the security guard, she sa

o

6 Read the grammar box and choose the correct
alternatives.

Past simple and past
continuous
Use the 2past simple/past continuous to talk about
completed actions and events in the past.
Last year ! had an interview for a new job.
Use the 2past simple/past contintious.
« totalk about an action or situation in progress
around a time in the past.
One afternoon, | was walking along the street
« todescribe the background toa story.
Iwas working late at the office one night ...
Use the past continuous and past simple with when
and while to talk about interrupted actions. Use
while or while/when + past continuous and when +
past simple.
While | was walking through the old town, I
suddenly realised | was late.
She was just leaving when she heard a noise.

73 )22 Listen and notice the pronunciation of was.
Is it strong or weak?
1 While he was visiting his home town, he met an old
friend.
2 While he was walking to the station, it started to rain.
3 While she was waiting, she saw a cat.

b Listen again and repeat.

When she got to the station, her train was just arriving,

9 PREPARE

DMAP

STUDENTS’ BOOK
with digital resources and mobile app

Heather jones, Monica Berlis

. Pearson
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8  Complete the story with the correct form of the verbs
in brackets.

While1____ (study) at university, 12 (join) the
Drama Society. | love the theatre and I really®___ (want)
toactinaplay. In my first year, | only had a small part but |
4____ (practise) for weeks! However, the day of my first
performance was a disaster! While 1S (wait)togoon
stage, 15 (start) to get nervous. When | finally
7____(go)onstage, 18 (forget) mywords. Can
youimagine? 1%____(stand) on stage in front of a big
audience. Everyone 1°____ (wait) for me to speak, but |
couldn't say a thing, I was so embarrassed!

9  Complete the sentences with your own ideas.

Recently, | was sitting in the park/the garden/a café

when..

While | was walking/driving home the other night,

My phone/The doorbell rang while | was

4 I was having a cup of tea/coffee with my mum/a friend
when.

5 My car/My friends car broke down while ...

6 Myfr i it datmy
wasstill

"

w N

He was going into a café when he met his old friend.,
@ Go to page 118 or your app for more information and practice.

Speaking

10  You're going totellastory about a time when you
felt frightened, annoyed, embarrassed, surprised,
pleased or disappointed. Think about these
questions and make notes.

* When/Where did it happen?

What were you doing at the time?

What happened?

How did you feel?

Why was it annoying/embarrassing etc.?

(10 srenc 3

11a Workin pairs. Tell your partner your story. Listen to
your partner's story and respond. Use the Useful
phrases to help you.

Useful phrases
What happened?

How amazing!

Really!

How did you feel?

| was surprised/excited.

b What adjectives would you use to describe your
partner’s story?

Develop
your
reading
page 89

¢pauaddey eum | vz
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Goal: talk about memori

Vocabulary

1a Lookatthe things in box A and match them with the
senses in box B. There may be more than one answer.
A

ababy'sskin acupof coffee  freshly baked bread
asunrise atrainarrivingat a station

feel sight smell sound taste

-

When you think about the past, which of the senses
are the most important to you?
2 Read the comments. Match them with photos A-E.

1 The sound of sea birds always reminds me of summer
and holidays at the beach.
The smell of paella makes me think of home. | have
happy memories of eating outside with my famiy.
The sight of city lights from a plane at night makes me
feel excited
1l never forget the sight of the sun coming up over
the mountains and watching it rise into the sky.
Il always remember the taste of my mother's
homemade apple pie. It was so good!

~N

w

IS
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conversa

Look at the pictures. What do you thinkis happening

ineach one?

2a ¢} 210 Listenand match conversations 1-3 with
pictures A-C. Were your ideas in Exercise 1 correct?

-

Listen to the conversations again. How does the
person listening help the person telling the story?

Listen again. Tick the phrases in the Useful phrases
box that you hear.

Useful phrases

Encouraging someone to continue
Uh huh.

Right.

What happened?

What did you do?

And what happened next?

What happened in the end?
Reacting and showing interest
Wow!

That's so cooll

That's awfull

That's amazing!

3a {21 Listentothe phrases below. Which of the
people sound interested?
1 And what happened next?
2 That'samazing!
3 Ohno.
4 Sowhat did you do?

b {212 Listenandrepeat.

glish in action

3 a Which of the phrases in bold in Exercise 2 can be used
with
a averb+-ing?
b anadjective?
¢ anoun, eg.aperson or aplace?

o

Choose two correct alternatives.

1 11l always remember him/meeting her/she.

2 Looking at the sea always makes me feel calm/
feeling calm/calm.

3 This place reminds me of being young/my old friends/
happy.

4 Tlinever forget the first time | saw it/ travel to that
place/entering that place for the first time.

5 I have happy memories of school/visiting the seaside/
go to my grandmother’s house.

Complete the sentences with your own ideas.

1 Tasting QUSters always reminds me of .
visiting the seaside

2 The sound of

always makes me think of

3 Thesmellof reminds me of .
4 The taste of ____makes me think of my
5 Seeing____makesmefeel...

6 Visiting always reminds me of my ..

d Work in pairs and compare your ideas.

@ Go to page 137 or your app for more vocabulary and practice.

4 Workin pairs. Take turns to read this story to each
other. Each time you see (...), react to what your
partner says and help them to continue talking.

Ihad aninteresting day yesterday... | was at work, and my
boss told me he wanted to speak to me ... He told me that
he was leaving the company ... And that | would be the new
boss of the department!... | didn't know wha to say. | was s0
surprised!

A:lhad an interesting day yesterday
B:Really? What happened?

5a You're going to tell your partner about an experience
you've had. First, choose a topic below or think of
your own idea.
* abadday

somewhere new you visited

someone famous you saw or met

anamazing day you had

something surprising that happened

b Make some notes. Think about the following:
* when and where it happened
« the mostimportant things that happened
« how youfelt

Workin pairs. Ask and answer questions about your
experiences. Use the Useful phrases to help you.

®

Go online for the
Roadmap video.

Reading

4 a Read the post and comments below it. Which of the
senses do the comments mention?

Sight, sound, taste, smell, feel - our senses often remind
us of important events from our childhood and family
life. What are your happiest memories? What helps you
remember them?

“The smel of chips always reminds me of swimming lessons
when | was at school. We used to pass a chip shop when we
were walking to the pool every Friday and f we had money,
we'd get some. Whenever | eat chips, | remember those
Friday swimming lessons. £d

“The sound of rain on the windows always makes me think of
my chidhood. | grew up in Malaysia and it rained a lot from
October to March. My sister and | used o love going out and
running around in the rain. My mother didn't use to mind
Tony

When | hear the old song Bohemian Rhapsody, | have

happy memories of long car joumeys on our holidays. Every
summer my father used to drive us to the seaside. During the
jouney we used to piay all kinds of music, but this song was
our favourite. It aiways reminds me of that time. Tess

The smell and taste of roast chicken always makes me
think of my grandmother. We used to go to her house every
Sunday. She used to cook lunch for the whole family. 'l
never forget her roast chicken. It tasted so good. Sara

b Read the post and comments again and answer the

questions.

1 Why does the taste of chips remind Ed of school
swimming lessons?

2 Why does Tony remember his childhood when he hears
the sound of rain?

3 Why does Tess love that old song?

4 Why does roast chicken make Sara think of her
grandmother?

Grammar

5 Read the grammar box. Find more examples of used
toin the comments in Exercise 4.

used to

Use used toto talk about actions that happened
regularly in the past, but don't happen now.
Every summer we used to go to the seaside,
My mother didn't use to mind!

What did she and her sister use to do?

Don't use used to for actions or events that only
happened once in the past. Use the past simple.
My mum made a cake last week.

NOT:

63 )23 Listen and notice the pronunciation of used
0. Which is pronounced more strongly, used or to?
1 We used to go every Friday.
2 My mother didn't use to mind!
3 Whatdidthey use todo?

b Listen again and repeat.

Check and reflect

1a Complete the words with the correct endings, -edor
-ing.
1 The news was surpris_ | was really surpris_
when Iheard it
2 Iwas quite disappoint_ with the film. The story
was really disappoint___.

3 Ihadareally ti— day. Iwas so ti— when! finally
got to bed,

4 Iwassoembarrass___.Itwas areally embarrass
situation.

o

Work in pairs. Talk about times when you
experienced the things in Exercise 1a.
2 a Complete the sentences with the correct form of the
verbsin brackets.
1 | (meet)myhusbandwhile| ___(study)at
university. We (be) at the same party one night.
2 I (break)mylegwhile| —(ski).|
(go) down a difficult route and | (fall) over.
3 |____(meet)mybest friend at primary school. We
(paint) a picture together and we just
(not /stop) talking. We'e still best friends today.
4 Whilel (travel) around South America just after
I (finish) university, | (start) tolearn
Spanish. I then (become) a Spanish teacher.

7a

o

Complete the sentences with used toor didn't use to.
When | was a child, ...

11 ride my bike to school.
2 | fightwithmy brother a lot.
3 1 playvolleyball with my friends after school

When | was a teenager,

a1 go on holiday with my friends.

5 I____ studyhard.

61 play in the school orchestra

Workin pairs and ask your partner the questions.
Did you use toride your bike to school?
No, Ididn't I used to take the bus.

Ask and answer more questions about your childhood.

Use the prompts and your own ideas.

« playvideo games

« gotoyour grandparents' home on Sundays

« beafraid of the dark

« doalotof sport

@ Go to page 118 or your app for more information and practice.

Speaking

PREPARE

8a

-

& 24 You're going to talk about your childhood

memories. First, listen to two friends talking about

their memories. Which senses do they mention?

Listen again and answer the questions.

1 Does Adam ke the song? Why/Why not?

2 What smell does Jane love? Why?

3 Why does Adam love the smell o coffee and fresh
bread?

Think about the questions and make notes.

« What are your happiest memories of childhood? What
makes you remermber them?

« Does a particular song have a special meaning for you?
Does it make you think of a special time in your life?

« Does a particular smell/sight remind you of something
or someane special?

« Do you have a favourite food that reminds you of home?

« Do you have a photo that reminds you of happy times?

10a

b

b

5a

o

Workin pairs. Ask and answer the questionsin
Exercise 9. Use the Useful phrases to help you.

Useful phrases

So, doyou have a favourite (food)?

Ohreally, why?

Yes, it makes me think of (home/my mum), too.

Share your memories with another p
choose the same sense?

Did youall

Develop
your
writing
page 90

Think about a place you know well. Write three
sentences about how it used to be different.

Complete inthe box.

cheerful dull enjoyable extraordinary
homesick  optimistic peaceful stressful

1 Ineverfeel , unless m away from home fora

long time and then | sometimes do.

Tobe honest, | find reality TV quite_____and boring,

but Ilove watching action films and documentaries.

There are some lovely, _____, quiet places near where |

live. 1 go walking there quite often,

lusually get nervous before an exam. | find them quite

— . tobe honest.

I think there are some amazing buildings where | live.

Some of them are quite

6 Ifindcookingvery_____.If Ive got time, I really like

preparing nice meals for my friends and family.
7 1love spending time with Denise, she's always really

N

w

IS

n

8 The exam was really difficult but | feel and think

Ml pass!

Workin pairs. Decide if the sentences in Exercise 5a
are true or false for your partner. Then check and find

b in
yourlife. Work in pairs and discuss them.
3 a Complete the sentences with the verbs in the box.

forget have reminds smile think

1 Saturday evening TV always me of my
childhood.

2 The smell of chocolate always makes me of my
grandparents.

31 very happy memories of my primary school.
loved every second.

4 flinever ___thefirst time I rode a bike by myself.|
felt so happy.

5 The song Perfect Day always makes me Its
suchagreat song.

o

Make the sentences in Exercise 3a true for you.

4a Complete the sentences with the correct form of
used toand the verbs in the box.

be beable notbe play

1 There____abigshopping centre. It opened justa
few months ago, actually.

2 There more smallindependent shops, but
many of them have now closed

3 We___footballin the park, but they built offices
there.

4 You todrive n the city centre. Now cars are not

allowed there.

6a

Choose the correct alternatives.

1 Its asuch/such agreatcity.

2 Itwas so/suchboring!

3 Ispent so/suchmuch money.

4 We were having s0/sucha good time that we didn't want
ittoend.

5 Im too/enoughyoung to remember it.

6 [mnot enough good/good enoughyet. | need to improve
atit.

7 Itwas too/such expensive. | didn't have enough money/
money enough to buy it

b Replace itin the sentences in Exercise 6a to make true
sentences. Work in pairs and compare your ideas.
Reflect
How you feel about
below? Write 1-5 (1 = not very confident, 5 = very
confident).

I can describe past experiences.
I can talk about memories

I can describe anew experience.

I can show interest in a conversation.

Want more
practice?
Go to your Workbook
orapp.
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The Students’ Book also features Develop your skillslessons at

the back of the book. These lessons are based on GSE learning
objectives and are thematically linked to the main lessons. They focus
on developing specific strategies for improving reading, writing and
listening and expose learners to a wide variety of different text types/
genres. The Develop your skills lessons can either be done in class
following the main lessons they are linked to, or they can be used for
homework.

o Develop your reading lessons provide practice of specific genres
such as stories, articles, reviews, factual texts, reports, social media
and blog posts.

e Develop your listening lessons provide practice in different types
of listening such as short talks and monologues, conversations,
radio interviews and discussions.

e Develop your writing lessons provide practice of specific
genres such as stories, formal and informal emails, blog posts,
descriptions, invitations and reviews.

e Each Develop your skillslesson has a clearly defined genre-related
goal and a focus which teaches a sub-skill related to the genre.

e Special Focus boxes highlight reading, listening and writing
sub-skills such as identifying the main ideas in a text, guessing
the meaning of words from context, identifying positive and

negative attitudes, organising ideas, using paragraphs, explaining
reasons and results, using time expressions and linkers etc.

6 Practice exercises are provided to ensure learners can
recognise and use the sub-skills in focus.

o Follow-up questions round up the lesson and provide opportunities
for further discussion.

©

Develop your writing

2 Read the Focus box. How is a paragraph organised?

Goal: write an essay

Writing paragraphs

Awell-organised paragraph foc ject
(the topic).

Topic sentence

The first sentence of the paragraph usually gives the
writer's main idea about the topic

Life was certainly different in my grandparents' day.
Example sentences

The rest of the paragraph usually supports the main idea
by giving reasons, examples and supporting details,
There were no modern appliances stich as washing
machines and vacuum cleaners to make housework
easy, so they had to work hard to keep their house clean.
Conclusion sentence

A paragraph often finishes with a sentence that gives a
result or conclusion.

Life was harder and less interesting,

Focus: writing paragraphs

3 Lookatthe third paragraph of the essay in
Exercise 1b. Underline the topic sentence and
Is th i

4 Putthe sentencesin the correct order to make
aparagraph.
a Forexample, there was no social media,
b Inmany ways life was easier in the past.
¢ People didn't have so many things going on n their
lives like we do these days.

1 a Discuss the questions.
1 What differences are there between the way we live
now and the way we lived i the past?
2 Islife easier or more difficult now? Think about things
like travel, free time interests, housework and cooking. (| SO EEIRG T S

thelr friends were doing
They also didn't spend so much time watching the

. millions of TV programmes that we have now,
Was life really better? Asaresult, they spent more time talking to each other,
"Peaple often talk about how Ife was better in the past, and maybe that's a good thing,

but how true s that? Let's compare my grandparents’ g andworrying if they were doing enough

lives with my lfe today.

2Life was certainly different in my grandparents’ day. There

b Read the essay. Does it mention any of your ideas?

were no modern appliances such as washing machines
and vacuum cleaners to make housework easy, o they
had to work hard to keep their house clean and prepare
their food. They also didn't have the same opportunities
to enjoy themselves that we have. They couldn't travel
toall the interesting places we go to on holiday and their
summer holidays were usually spent at the same local
beach every year. Life was harder and less interesting.
Modern life is easier in many ways. Our Kitchens are
ull of electrical appliances to make our lives easler, from
fridges to dishwashers. We have more time to do the
things we want and more things to do. We now have the
opportunity to travel the world easiy and experience new
cultures. As a result, people are living less stressful and
more interesting lives.
4l am not saying everything is perfect today, but for all the
reasons above, | hink | am very lucky compared to my
grandparents!

Prepare

5a 're going i essay ing the
question below. What's your opinion?

People often talk about how life was better in the good
old days; but how true s that?

o

Look at the topics below. Write topic sentences about
if ifein the i 3

« education

« technology

* communication

* entertainment/leisure

For each of the topics, think of examples that will
support your topic sentences.

Write
6 Write your essay. Use your topic sentences and
examples to help you.

information

1 Discussthe Questions,
1 Have youread any

2 Lookatthe photos and read tf

details in a news story?

9 Reading for specificinformation

we look through it
rr‘o get the key information. To do this succegsful?;unikly
P tolook for the answers to these Wh- quesfions;

When we read a news story,

Whoiis it about?

What happenedy

Where did it happen?
Why/How did it happen?
When did it happen

What happened in the end?

6 4 5&::1 the news story and answer the questions,
nderline the parts of the article with the specific

information.

1 Whois the article about?

2 When did the event take place?
3 Where did it take place?

4 What happened to the Browns?
5 Why did it happen?
6 What happenedin the end?

5 Readthe story again and answer the questions,
'@ article with the specific

.Unﬂel'line the parts of th
information,

1 Why did the Browns need to go back to their boat?

2 Whydvdn'tthe\'rbna(tume back?

3 Why did they swim away from the shore?
4 How did they fee| while they were out at sea?

5 How did they feel after their rescue?
6 Workin pairs and discuss the questions.
1 Who was responsible for the si
2 How could you stop this situati

happened?

(2]

Goal: understand an interview

Focus: understanding linkers

Discuss the questions.

1 Doyou thinkit's a good idea to take time off between
finishing university and starting work? Why/Why not?
Whatis the difference between a'gap year and a career

N

break?

3 Isitusual for people to take gap years or career breaks in

your country?

4 When doyou thinkis a good time in lfe to take a gap year

or career break?

5 Whattype of things might you do on a gap year or career

break?

answer the questions.
1 Whatare they describing?
2 What did they do?

3 Read the Focus box. How can linkers help when

listening?

Understanding linkers

Linkers can help us predict what's coming next when
we'elistening. Lok at the beginning of the sentence
below:

Iliked my gap year, but/although/however.
We can guess from the linkers that the speaker will now
talk about something negative, perhaps the problems
they had during their gap year.

Lok at how the sentence changes if we change the
linker:

Iliked my gap year and

Now we might guess that the speaker will talk about
the good times they had during their gap year or how it
helped them.

Sometimes we will hear alinker that tells us about the
result of an action:

Iwas very tired when got off the plane, so

In this case, we can guess that the speaker will tell us
about the result, perhaps that they went straight to bed
when they got home:

Because tells us that we're going to hear the reason for
something:

Ididn't stay for a full year because

We might guess that this person becameill or got
homesid

Focus: reading for specific

interesting news stories recently?
i 1fs0, who were they about and what happenedp
‘;Vhal kind of news stories are you nterested in?
©r example. sport,politics, crime, funny stories etc.
he headline of the
story. What do you think s going to be abouty
3 Read the Focus box. What can help us fing the key

ituation i the story?
lon happening again?
3 Haveyou ever hada lucky escape? I so, what

Q) 27 Listen to two people being interviewed and

Develop your reading

Goal:understand a news story

LUCKY ESCAPE

ABritish couple had a lucky e

both in their thirties, were start

: ; arting a ten-d
holiday off the coast of hdones!a.gmth':ts
and variety of fish and other sea Jife,
Place to go diving. :

more. Unknown to them,
different places. along the coast.

BRITISH DIVERS [N

'scape last
were lost at sea for five teniiying};'eo:rss. Tv;‘e:ﬁ:‘i;elx;msy
lay diving

warm waters
this is an excellent

Jim and Sally Brown were looking forward to their

holiday but on their first mornj,
oliday & orning, they had a
frightening experience. That morning, the Browns went

\ it was taking other divers to

to sea, the sky went very dark and it started to rain,

Theit five-hour nightmare began.

When people realised that the Browns were ‘missing

Accorda‘ng to Sally Broy

were afraid they iRy
80ing to die. They
were looking out for
sharks the whole
time.'Wed like to
thank everyone
who looked for
us. We're very
grateful, she said.

4 Lookat the sentences. How do you think they might
finish?
1 Ididn'ttake a career break, because

2 Iwas pretty tired,50..
3 We enjoyed the food and .
4 Thefirst day we had lovely weather. However,
5 The service in the restaurant was generally good,
but.
6 We thought the film was good, although...
7 Wedidntvisit them again because
8 The price of flights was really high, so....
9 They gave flowers toulia, but .
10 They took his wallet and...
5a () 28 Listenand choose the linker that you hear.
1 and/but/so
2 and/however/because
3 however/so/because
4 and/because/so
b Listenagain. Workin pairs and predict how the
speaker might finish the sentence.
¢ {29 Listenand check. Were any of your ideas
correct?
6 ) 27 Listentotheinterview again and answer
the questions. Use the linkers you hear to help you.
1 Why did Rob decide to have a gap year?
2 Rob found Mexico City quite busy. What did he decide
todo?
3 Why did Rob leave the job that he got?
4 Whatelse did Rob like about Brazil apart from the
beaches?
5 Was Sally's gap year similar to Rob's?
6 Why did she decide to work during her gap year?
7 Whatdidnitshe like about her job?
8 Did they both enjoy their gap years?
7 Workin pairs and discuss which kind of gap year you
would choose. Say why.

Q



The Students’ Book also has extensive back of book material including a Grammar bank,
a Vocabulary bank, Communication games and a Communication bank.

()

Vocabulary bank

1A Jobs and qualifications

1 a Complete the sentences with the words in the box.

; ; ; ; subject.

architecture  economics  engineering journalism

law  medicine politics ~science

1 Istudied at university. I've writing science
Soit's the perfect career for me, journalism

2 Iwasreally bad at atschool, except biology. | medicine
hated physics and chemistry. e

3 Ihavea friend who did atuniversity - he engineering
works in banking now. economics

4 Mysistersstudying_______.She's going to Rome next architecture
month to study the design of all the amazing buildings there. politics

Im sojealous!
5 Idliketodo atuni.| want to work in healthcare
one day - 1love helping people. 1 dent
6 Why are you studying ?Do you want toworkin 2 electric__
the government one day? 3 paint__
7 My brother teaches at university, He's always 4 driv__
been good at maths and problem solving. He s actually 5 art__
worked on the construction of a number of big bridges! 6 reception__
8 Idon'twant to be alawyer or work in the legal profession, but 7 farm__
e 8 music__

it would be interesting to study

1B Personal characteristics
1a Complete the sentences with the words in the box.
1to help you.

bossy disorganised easy-going  kind
1 anurse

moody negative sociable  stubborn

1A person is always telling people what to do.

b Complete the table with a job for each

doctor

politician

2 aneconomist

2 Complete the jobs by adding -er, -ian or -ist.

2 a Which characteristics are good for the
jobs below? Use the adjectives in Exercise

2h person does nice things for other peaple. 3 amanager
3A person likes spending time with other people. 4 ajournalist
an person doesnit change their mind easily 5 ateacher
5 A person changes how they're feeling b Workin pairs and discuss your answers in
ery quick
Venyquicdy. Exercise 2a.
6 A person never knows what they re doing next. Tobe anurse you need tobe kind,because
74 person often thinks things willbe bad. Jou look after patients allday.
8 An personis usually d doesntworry ;
too much
b Match words 1-5 with their opposites a-e.
1 flexible a easy-going
2 organised b disorganised
3 unsociable ¢ stubborn
4 positive d negative
5 strict e sociable
%
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workin groups. WrHe “u“;:ﬁ;w e instructions in the square. The first e
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rsomeone [ rakes R enOEy fonevarn | Bete portine
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d (26} (25) 2 whatsthe.
» opposite
Whatsan Whatsthe Tellthegroup liil':i%'yicﬁ shy?
adjective ngup Spout || missingiord? [ 300Ut Youvisited
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-
Tellthe
Tellthe
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whatyou atimewhen N what_—— youdidntuse joing to
were doing Someone next? ‘to like when ey
at4pam. helped you: g:{;”“ ? weekend,

yesterday.

What sound
makes you feel
happy?

Tell the group.
about your

®

Tell the group

three things, u o
;s:\f:eabout you did last earliest memory.
atime when weekend.

youfelt
disappointed-

Tell the group
three things you

What's the

Tellthe group [ESIe o
why youre ;:Z'S:f Jike doing in your
in — e time.

studying Tniversity. spar

English-

Tellthe group

aboutagame
youusedto
play when
youwerea
child

What's the
opposite of paid
work?

Tell the
group three
adjectives
to describe

your
personality

Tell the
group two uf
your goalsin
life.
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5A Clothes and accessories

1a Matchwords 1-10 with photos A-J.

1 earrings 6 highheels
2 scarf 7 bracelet
3 trainers 8 tie

4 belt 9 tracksuit
5 sandals 10 sweatshirt

b Work in pairs and discuss. Do you have many of the
items in Exercise 1a? Which ones do you enjoy wearing?

5C Food preparation

1 Matchverbs 1-10 with photos A-J.

1 guate 6 gl
2 fiy 7 peel
3 hail 8 stir

T 2
T
PPN rss
Y
<

Complete the sentences with words from Exercise 1a.

1 llike because they make me alittle taller.

2 I going running today, but | can'tfind my
my_

3 These trousers are loose, I1l need to wear a .

4 Its cold today, so put your on'to keep your neck

arm.
5 Itsaformal meeting, so please wear a suit and

2 Work in pairs and discuss. What can you do with
the following foods? Use the verbs in Exercise 1 to

helpyou.
cheese chicken  egg  posto
potatoes  soup

140 c
Ommunication bank
Lesson 3D
5
StudentA
1 Lookat the map. vc
e p. nlu areat o Ask your partner for directions to Edinburgh Castle
ve your partner directions, Your partneris at "
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Lesson 5B
1
Student A
1 You
g for: eyrr;hw W to live. Listen to d ab
| e you. h place you prefer. SR
gent. Student {
St 'g for somewhere new to |i
Then talk about: the two places in the adverts. Use the U:elfl:ﬁ:rs:s:hetm :”l‘at o mpertant
sto help you,
A Detached house
on the edge of the
#wn EAQ Kitchen and living room, T'-?Ef‘-“ b
On,:z ‘edwom& o g roon is house/apartment hasgot..,
! 5: throom - needs some repairs. ente. o
P ogs and underground station. Touea. Doy pou need
wenty minutes from town centre. Thi place s per :
Rent: 600 euros per month. . e
B Large studio apartment. Very
modemn. Close to city centre.
Separate large kitchen and
bathroom. No pets.
Rent: 450 euros per week.
|
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WORKBOOK WITH ONLINE AUDI

The Roadmap Workbook contains a wide variety of grammar,
vocabulary and functional language exercises that review all
the areas covered in the Students’' Book. It also features
additional listening, reading and writing practice.

e Extensive practice of grammar, vocabulary and functional
language covered in the Students’ Book.

e Additional listening, reading and writing practice to further
develop learners' knowledge and mastery of skills.

e Fullanswer keys and audio scripts are provided at the back

of the book.

Roadmap Workbook audio is available online for students and
teachers in the Pearson English Portal.

MOBILE APP

Extra grammar and vocabulary exercises, available on the
mobile app (the Pearson Practice English app), consolidate
language points covered in the Students’ Book.

e On-the-go, bite-sized practice which can be done

anywhere, any time.

e Instant feedback provided to students.

e Progressive levels of challenge.

Vocabulary
Describing feelings and events

1 Complete the sentences with the adjectives in the box.

annoyed disappointed embarrassed ~ frightened
relaxed  worrled

1 Someone s talking loudly on their phone atwork and
you're trying to concentrate. You feel

You see someone who you know at a party, but you've
forgotten their name. You feel

Youfe camping in a forest and hear a strange noise.
Youfeel__ i

Youte lying on a sofa watching your favourite TV
programme. You feel

Youreceive your exam results, but you've failed. You feel

N

w

IN
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Your sister hasn't answered her phone for a week and
you're trying to contact her. You feel

o

Grammar
Past simple and past continuous

4 Choose the correct alternatives.

2 Choose the correct alternatives.
1 Itsvery annoying/relaxing when people shout. A: First caller, hello, What did you do/were you doing
2 Walking in the country is very relaxing/worrying. whenithe Berlin Wall came dowri
3 | get embarrassed/surprisedwhen | have tospeak B: Well it difficult to believe, but |2was being/wasthere
inpublic in West Berlin and  saw all the celebrations. It was
4 When| go somewhere new, | get excited/ disappointed Z’W‘”q'
thinking about all the new things I see. A: 3Did you seef Were. 9 a?
5 That horror film was frightening/tiring. | couldn't Br,Ohyesi/wiien | gottthe wall, everyone s having!
sleep alinight! had a great time and lots of people Swere standing/
& Thestorm last weekwas s stoodonthe wall
This westhier forecast e bomietely viroril A: That amazing. Caller two. Can you tellus about
7 Ididnt sleep very well last night, so I'm very tired/ yourexperlence?
embarmassedtoday, B: Of course. | learnt/wos learning German at the time.
8 |wasreally excited about that film, but it was really solwasin E”L‘:;’;‘: onthatnight | was in town with
disappointing/relaxing. : 7was happening/ happened. We were having a drink
9 The price otpetre] kesps going Upyftseally when suddenly everyone started shouting. | was
wonying/embarrossing. frightened at first, but then | 8heard/was hearing
10 I met my ex-boyfriend in town yesterday, and he was someone say ‘the wall is down’ We thought it was a joke.
with his new gilfriend. It was really embarrassing/ Bl v s e ol i rsised it wes 1
disappointing.
5 i ith the past
3 Complete the adjectives with -ing or -ed. simple and past continuous.
1 Iwas surpris.edwhen| saw my exam resuts! ¥ Soiisshe AR GRS
2 Travelling around the world was an amaz.___experience. ‘Sameane called when [was givinga class.
3 Working late makes me feel very tir__. 2 shemethusband/ when/ she study English at university
4 Climate change isvery worry
5 llove staying in and reading a good book - Ifind it very 3 Iwaitforabus for one hour /when  three come at once!

relox.

She felt embarrass___ when she fell over in the street
I'm excit___about mytrip.

It was raining very hard when | drove home — it was very
frighten.

oN o

4 Hetravel/ when/he meet an old friend

5 My niece call/when /Iwatch TV

6 Iwalk to the station / when /I realise /
1(not) have my phone

)
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Vocabulary
Memories

1

nN

Complete the sentences with the words in
the box.
forget makes memories of
reminds ~ think
1 The smellof cutgrass meof
England.
The sound of church bells makes me
of my school da
The song Walk Away _ __mehappy.
The feel of clean sheets makes me think
my grandmother.
Il never the taste of my mother's
lemon pie.
Ihave happy _
house.

N

w

»

«n

o

_of my grandparents’

Rewrite the sentences using the words in
brackets so that they mean the same.
1 The smell of newly cut grass always reminds
me of summer.
The smell of newly cut grass
___makes me thinkof __summer.(think)

~

The taste of paella makes me think of
holidays in Spain.

The taste of paella

B __holidaysin Spain.
(reminds)

w

Ifeel happy when | hear birds singing.
The sound of birds singing
happy. (makes)

IS

Il always remember the day the Berlin Wall
came down.

W pnapeoo. the day the
Berlin Wall came down. (forget)

«n

When | think of my school days, | feel happy.
Ihave - of my
school days. (memories)

@

i never forget the day my sister got married
[Tl _thedaymy
sister got married. (remember)

~

When | walk down this road, | remember
walking to school when | was young.
Walking down this road

___whenlwas

®

Iremember arriving in Rome. It was an
amazing experience.
1 in Rome. (forget)

GSE

Grammar
used to

3 Correct the mistake in each sentence.

use
1 1 didn'tfssed to go camping asa child,
x

2 lused tomeeting my friends every Saturday.
3 She don't use to like her job, but she does now.

4 He didrit use get good marks at school,

5 luse tolove the taste of roast chicken, but | can't stand it now!
6 Didyou used to play sports when you were at school?

7 We used to smoked, but we quit a couple of years ago.

8 We are used to go on holidays to France every summer.

in brackets.

i Mark using the i
Use used to.
1 Markused tobesingle, but now he's married.
(past: be single, now: be married)
2
(past: wear jeans a lot, now: wear a suit to work)
3
(past: go to school, now: work in an office)

4

(past: do a ot of exercise, now: not do any exercise)
S

(past: not cook, now: love cooking)
6

(past: ide a bicycle, now: drive a car)

7

(past: live with his parents, now: live in an apartment)
8
(past: not travel, now: go on holiday twice a year)
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Reading

1a Read thettitle of the article and look
at the picture. Guess the correct
alternatives.
Every day three/nine out of ten people
remember something because of a
sound, sight, taste or smell,
2 The brain is made of
100/1,000,000,000 neurons.
3 We should get at least nine/seven hours
sleep at night.

-

b Read the article quickly and check your
answers.

~n

Read the article again. Are the

sentences true (T) or false (F)?

Our senses help us to remember certain

experiences, places and people.

Memories are stored in the

hippocampus.

The action of remembering something

issimple.

We only remember happy

memories.

5 We always remember events exactly as
they happened.

-

~

w

IS

w

Read the article again and answer the
questions.
1 What do neurons help the brain to do?

2 Whereis the hippocampus?

3 Whereisimportantinformation stored in
the brain?

4 Why dowe sometimes remember things
which aren't true?

5 Whatis the best way to improve our
memory?

6 What can we do to keep our memory
active?

ONLINE PRACTIC

Roadmap Online practice provides a blended
and personalised learning environment with
materials that can be assigned at the touch of

a button.

® Interactive Workbook exercises with
instant feedback and automatic grade

book.

e (Common errors report that highlights
mistakes learners are making.

e Tipsand feedback that direct learners

memory work?

smell made you feel happy or sad? Perhaps a song reminded you
of something you used to do or somebody you used to know?
Or maybe a specific sight or smell made you think of something you were
doing at a particular time in the past? Everybody has experienced this at
some time; in fact, nine out of ten people experience this at least once
a day. Our senses are important in order to help us recall key moments,
events and even people in our lives. But how does memory work? And
why do we connect particular things with certain memories?

| | ave you ever experienced 2 moment when a sound, sight, taste or

The brain is a complex part of our bodies; in fact, it is the most

complex part we have! It is made of about a billion neurons and these
help the brain to remember. The hippocampus is near the centre of the
brain. It's responsible for keeping important memories and remembering
where things are. It helps us remember the way to work, or where you
left your keys.

The hippocampus is very busy. The action of remembering something is
quite complicated! When your brain records memory, it usually records
other details, such as where you were at the time, who you were with, and
what you were eating This explains why other small things, for example
a certain smell or taste, can activate memories and make you think of
something in the past.

Important information, like addresses and friends’ names or things with
a strong emotional connection, are stored in our long-term memory. In
fact, we often connect feelings with memory. Feelings can have positive
and negative effects on our memories; the sound of a song that makes.
you think of a happy moment or the sight of something that makes you
feel frightened.

So can we trust our memory? Some memories are recorded better than
others because of the large amount of information the hippocampus
needs to process. However, sometimes when we remember, our brains
can make small changes o the memory, mixing old memories with new
details and changing it. This is why we sometimes think a particular event
happened when it really didn't happen at alll

‘The best way to improve your memory is to keep it active. The more
often you recall a memory, the easier it is to find! Doing exercise, getting
at least seven hours sleep at night and developing new skills will keep
your memory active and improve your ability to remember at any age!

AN AN IAN AN I AN AP AN AAA AN IS

Writing
1 Read the blog post and match the topics below with
paragraphs A-D.

Getabetterjobl independence Learnalanguage
Make international friends

So, you've just finished school and
you don't want to see another book
for a while! What are your options?
You could go to university or start
work, but how about a gap year?

B independence
If you take a year out and go somewhere on
our own, you quickly learn how to look after
yourself. If you travel alone, you have to think
for yourself. Finding your way around a new city
or country will mean working out the public
transport system. For most students, living
alone might be a new experience. Just finding
a flat and managing your money will teach you
independence. If you travel and live alone, there’s
no choice - you have to look after yourselfl
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Travelling around the world or volunteering abroad will
mean that you meet new people from different places.
When you travel alone, you tend to talk to more people.
Being in similar situations brings people together and it's
always more fun to share experiences when you're travelling
with others. And it doesn't take much effort - just sitting
next to someone on a bus or a train can lead to a friendship.

“How can a gap year improve my CV? you might ask.
Agap year shows initiative and a sense of adventure and
independence. It also says to potential employers that you
have cultural awareness. This is important in today’s world
of work. If you do some voluntary work or an intemship
and gain work experience along the way, even better!

Agap year normally means going abroad and learning a
language. Why not try a country whose language you are
interested in learning? The best way to leam a language is to
be in the country where you can practise every day with local
people. By shopping and speaking to locals you'll have the
opportunity to use the language and make fast progress.

So what are you waiting for? Pack your rucksack and
decide on where you would like to go!

2 Readthe Focusbox and choose the correct
alternatives.

GBI EEEGELETIG,

Writing paragraphs

Awell-organised paragraph focuses on one
1sentence/topic.
Topic sentence

The first givesthe
‘writer's main idea about the topic.

Life was certainly different in my grandparents’day.
Example sentences

The rest of the paragraph usually supports the main
idea by giving ting
details.

There were no modern appliances such as washing
machines and vacuum cleaners to make housework
easy, so they had to work hard to keep their house
clean.

Conclusion sentence

A paragraph often finishes with a sentence that gives a
result or conclusion.

Life was harder and less interesting.

TR RR R R R RS

3 Read the blog post again and underline the topic
sentence in each paragraph. The first one is
underlined for you.

Prepare

4 You're going towri inding the
perfect job. Use the headings below and make notes
about what you will write i and

what examples/extra et you will give.
« Find what motivatesyou

+ Choose the right company

« Beopen-minded!

Write

5 Write your blog post. Use your notes in Exercise 4 and
the example introduction and conclusion below to
help you.

Finding ajob can be stressful, so think carefully about
whatis important to you when you begin looking for
yourideal job.

Whatever you decide, make sure that you think about all
the fact Yyou say yes. h
time in our jobs, so it's important to be happy!

ROADMAP @

Exercise 2

Choose the correct alternatives.

1 Roul usually feels tired in the 9.
2 Hefindsit #) to remember things.
3 He 4] notes to help him.

Y

to reference materials and encourage \ i 2 y
them to work out answers
themselves.

e Unit, achievement, mid and end of

course tests.

ROADMAP @

Exercise 1

Read the magazine article. Who does the writer want to find out about?

Adayinthelifeof ...
Valerie Ackerman

15 the hot chocolato | love!” says Valre.

Arwostocw s i h oy sy e, 30
then my mind s 08 10 start agan the

Nowwe know how 1010 10 be.a nuned years ot
oy coy i o

opod il gt Lot -4
For breaitast, Vaerio and | cat two raw 0ggs mixed
o ik ootk e i e g 0

bo aficut, says
Mmlmmmmmlmnam
important part of my day!”

Together theyIsten o musc, f6ad poelty and play games.
O ke oy s s o ek B
Valori g1 an oxes i hrfrands an thn goos homofor
mmmmmmmmm-mwum

Vi mostsup e,




EACHER'S BOOK

The Roadmap Teacher's Book provides step-by-step instructions

on how to exploit the material.

Teacher's notes for every unit with warmers, fillers, alternative

suggestions, culture notes and answer keys.

Generic teaching tips on useful areas such as grammar,

lexis, pronunciation etc.

Photocopiable grammar and vocabulary worksheets for

every unit.
Class audio scripts.

EACHER'S DIGITAL RESOURCES

The Roadmap digital resources area (accessed via the Pearson
English Portal) provides a host of support materials to help
teachers get the most out of the course.

Photocopiable grammar and vocabulary worksheets for
every unit, with teacher's notes and answer keys.

Class audio and scripts.
Workbook audio and scripts.
Word lists.

Students’ Book answer key.

Video, video scripts and video worksheets.
Unit, achievement, mid and end of course tests.
Tests audio, audio scripts and answer keys.

%
% OVERVIEW

2A Whathappened?
Goal | describe past experiences
Grammar | past continuous and past simple
Vocabulary | describing feelings and events
GSE learning objective
Can talk about past events or experiences using
simple language
2B Memories
Goal | talk about memones
Grammar | u
Vocabulary | memones
GSE learning objective
Can ask and answer questions about past times and
past activities
Culture shock
Goal | describe a new experience
Grammar | so/such... that; too... to; not... enough to
Vocabulary | feelings and reactions
GSE learning objective
Pt :

2

2

feelings

and reactions.
2D Englishinaction
Goal | show interestin conversation
GSE learing objective
Can show interest in conversation using fixed expressions
Roadmap video
Goonline for the Roadmap video.

Check and reflect
& o

and
vocabulary in each lesson.

VOCABY

2B Thesenses

2C  Adjectives

2A  Develop yourreading
Goal | understand anews article
Focus | reading for specificinformation
GSE learning objective
Can scan short texts to locate specific information
2B Develop your writing
Goal | write an essay
Focus | writing paragraphs
GSE learning objective
Emr Ses

familiar topics

2C  Develop your listening
Goal | understand an interview
Focus | understandinglinkers
GSE learning objective
Can listen to a short narrative and predict what will
happen next

E What happened?

Introduction

The goal of this lesson s for students to describe their past
experences.Tohel them achieve i, they wil revise the past
t conti the context of telli

Describe asituation to Ss that canlustrate a few of the target
adjectives. For example, Sue had an interview for ajob. It was
her first interview. How did she feel? (worried). When she arrived
atthe interview, an old friend was one of the interviewers.

How did Sue feel? (surprised). She didn't get the job. How did she
feel? disappointed). Write these adjectives ina ist on the board!
Elicit more adjectives that end with -ed. Tell Ss this s the focus of
today’s lesson.

Vocabulary

Describing feelings and events

1 Ask Ss tolook at the first photo and say what is happening. Ask
Ss to suggest one adjective in the box for the photo and discuss
why they chose it. Put Ss in pairs and give them a few minutes to
talk about the other photos, using the words in the box. Point out
they may not be able to use all the words. Monitor and help with
new vocabulary, When they finish, elicit ideas.

Optional extra activity

With weaker classes, you may want to pre-teach annoyed,
embarrassed, amazedand disappointed (see Warm-up), Display
pictures that demonstrate any feelings n the box that are not
shown in the pictures and check that Ss can identify them,

2a Ask Ss to read the comments and then discuss in pairs which
photos they match. Follow with awhole-class discussion.

Answers: 1C 2A 3D

b Ask Ss to read comment 2 again, then discuss in pairs the
difference between annoying and annoyed. Clarify that a situation
or activity Is annoying and we feel annoyedbecause of that.

Drill all the target adjectives chorally.

Answers: -ingadjectives describeasituation; -edadjectives
describe how we respond to that situation and how we feel.

Pronunciation checkpoint
Like regular past simple endings, -edendings of adjectives
are pronounced either /t/, /d/ or /id/. The endingis not

/ed/. The ending the
preceding consonant sound but you don't need to get too
technical. Ss can leamn the simple rule that words ending
with the sound 1/ o /d/ willhave the /id/ ending

hers will end with either a /d/ or

(eg.
/(/ Sound (eg. Surpnsed/d/, reloxed /t/).

Optional extra activity
Use the list of -edadjectives in Ex 1 to conduct further
pronunciation practice n pairs

Student Asays [ was...edand Student B responds by saying
Yes, it was...ing.

ROADMAP

TEACHER'S BOOK

with digital resources and assessment Package
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Ss often simplify and suggest that -edadjectives describe a
person and -ing adjectives describes a thing: The delay is
annoying, |am annoyed. While this s often true, itis not
always e Peopl canbe annoyedand annoying They can
I ingand amazed, and so on. One simpl
to help them remember this s to think of a horror film
character such as Dracula. He s frightening and we are
frightened,

3 Explain that Ss must choose the correct form. Complete the first
item together, then ask Ssto continue alone. Ask s to compare in
pairs before elciting answers. Drillagain if necessary.

Answers: 1annoyed 2amazing 3worried
4embarrassing 5 frightening 6 disappointed 7 worrying
Brelaxed 9tiring

4 Explain that Ss must ask the questions and respond with -ing or
-edadjectives. Elicit responses for the first question, establishing
that several answers are possible. Then ask students to continue
in pairs. Weaker classes may need to prepare first, by writing
their choice of adjectives beside each answer.

Further practice

Photocopiable activities: 2A Vocabulary, p157

Listening

5a P21 AskSstolookat the options and make sure they
understand the vocabulary (incident = something that happens).
Play the audio and tell Ss tolisten and write 1, 2 or 3 beside each
option. Pause after each story.

Answers: a3 b2 cl

b Focus attention on the statements, Allow Ss time to read
through them before playing the audio again. Ss mark each
Statement T or F. Ask them to compare answers in pairs before
leading feedback. Elcit corrections for the false sentences.

Answers:
1F (Hewasvisiting hishome town) 2T 3T
4F (Her train was leaving)

5F (She was shutting down her computer) 6T

Audioscriptzl
Speaker1:
My best friend at school was called Andy. When we finished school, we

es to study: After university,
abroad to work and we didnt keep in touch. Then last week | was visiting
my home town for a few days. One afternoan, | was walking along the
High Street and th

Kate Fuscoe, Karen Cameron Gray
. Speaker 3:
Vocabulary checkpoint Iwas working late a the office e night s | needed to inish a report

for my boss. | wasjust hen| h

Iwas alone i the ofice by that time solfet rather worried. | decided

1o callthe security guard. While | was waiting for him to come, | saw
'something move near the wall. Ey now | was really frightened! Then I
saw it - itwas just. gotin through a
sofunny, | aughed out loud!

Grammar
Past continuous and past simple

Ss will have studied the past simple and continuous before. Ask
them to find and underline examples of the two verb forms in

Ex 5b, then elicit the form (was/were + -ing for past continuous
and -ed for regular past simple). Ask Ss to discuss the difference
between the two tenses, using the examples. Elicit ideas. It may
be helpful to draw a timeline on the board to show the interaction
of the two tenses.

6 Ask Ss toread the Grammar box and underline the correct
alternatives. With weaker classes, first check the meaning of
interruptand in progress. (You are teaching the class now — the
classis in progress. But if another teacher comes to ask you a
question, they interrupt the class) Ask S to discuss in pairs, then
check with the whole class. Ask Ss i the longer action continues
after we nterrupt it (maybe).

Answers: 1 pastsimple 2 past continuous

GRAMMARBANK2A ppl18-119
Stronger classes could read the notes at home. Otherwise,
check the notes with Ss. In each exercise, elcit the first
answer as an example. Ss work alone to complete the
exercises, then check their answers in pairs, In feedback,
check answers with the whole class. Ss can refer to the notes
tohelp them.

Answers:
1 1saw,waswaiting 2waswalking, started
3met, were doing 4 didn't answer, was driving
didn'tgo 6were ing, got.
2 1wascelebrating 2released 3received 4 found
Swasplaying 6werehaving 7threw 8slipped
9hurt 10received 11 didn'tclean up/hadn't cleaned up
12 were trying

Optional extra activity
Askstudents to think about where they were and what they were
doing during an important event or news story. It could be national
or personal, for example Where were you and what were you

andwhat he was doing. | decided to'stop for inone of the cafés
on the High Street Just as | was going into the café on the High Street, a
man came out. It was Andy! We were both amazed!

Speaker 2:

Do you ever have days when everything goes wrong? Last year | had
aninterview for a new job. | didn't want to be late, 50 got up very early.
While | was walking to the train station, | suddenly remembered | didn't
have my phone. | had to go back home and get t. When I got to the
Station, my train was ust leaving - | was so annoyed! | had to wait for
the next train. Finally, | got to the office where | was going to have the
interview: | was running up the steps to the main door when| fell over
and dropped my bag ~ my things went everywhere. It was one of the
most stressful days of my lfe. Oh, and | didnt get the job.

ing wher was elect ou
exom results? 1 was at work/leaning my house. 55 ask each other

7a P22 AskSstoread the three sentences and listen to the
pronunciation of was. Do they think itis strong or weak? (weak)
If you think it s useful, explain the information in the
Pronunciation checkpoint below, using the examples given.

2uun
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Grammarl Past simple and past continuous

ete sentences 1-6 usin! the past simple and past continuous
ising the p
P!

Look atthe pictures._Thgn corgox
forms of the verb pairsin the box. - -
art  go/realise run/hear  Sit/ring see/walk
break/play eat/st: :
ay E

2 Vesterday afternoon |
parkwhen |

1 Whilel my essay, my computer
.

totheairport, she
shedidn'thave her passport.

4 whileshe
3 He hislegwhilehe _———
football.

rt for the drama

an adve!
to college.

.
when the teacher 6 V.
N

The students.
° into the room.

through the
aloud bang

group while

7
i ms
gusing the past continuous and past. simple fort

for pictures 7and B usi H rtner.
2 Writeyour ovﬁ;ev‘:;';ﬁzsthe gox. Compare your ideas with apal

of the remaini

PRESENTATION TOOL

The Roadmap Presentation tool contains everything
you need to make the course come alive. It includes
integrated whiteboard software that allows you to
add notes, embed files, save your work and reduce

preparation time.

Presentation tool:
e Fully interactive version of the Students' Book.
® Planning mode (includes teacher's notes)
and teaching mode.
e FEasy navigation via book page and lesson flow.
® Answers to exercises at the touch of a button.
® |ntegrated audio.
® Integrated video, with time-coded
video scripts.
® Ahost of useful classroom tools.
Resources area:
® PDFs of the Grammar bank materials.
e Video worksheets.
e Photocopiable activities with teacher's notes.
e Audioscripts.
® Assessment package containing all the

course tests.

Vocabulary Places to live

a small’;] 2
START Toupuse, || thiseeps N 3
! your house GOFORWARD ahigh buildin,
inthe country warm 2 SPACES with lots of ¢
(7letters) (@words) apartments

(3words)

7

anarea outside

6
ahouse
not joined to
another house
(2words)

ontopofa

ahouse where
Youcansit
(Sletters)

GOFORWARD
1SPACE

(4letters)

GOBACK
3SPACES

Youuse this to go b o

from downstairs GOFORWARD G gy
Dt 1SPACE flat with part of';

P, oneroom room
(Bletters) (7letters)

P e S—
correct, stay on th, i
* Ifao aoweris '€ square until your nex;

Ty O:;vz;ﬁ;orre(: gobacktothe Square you weretut:g;fa
e which some o

Irfnove o b one has already answered correctly,

. ou a '
youland on a free square, Stay there until your next turn,

14 13

FINISH 6
BACK You can stand
1SPACE on this and look g:ltx;[vsai]k
atthe view a momn

(7letters) (Sletters)

© Pearson Education Unted 2079

house - jt keeps
therain out

4
the front
door of
abuilding
(8letters)

GOBACK
1SPACE

11
_ahouse thatis
Joined to other
housesin a row
(2words)

12
this keeps
your house
cool
(2words)

GOBACK
4SPACES

f oo

Unit 1 | 1€ Anew lifestyle | Reading, 1a

1a Marek and Kim are trying a new lifestyle. Look at the photos. What kind of
things do you think they do?

x
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Student book - 1A Profiles




Syllabus

The Roadmap syllabus is built on Global Scale of Englishlanguage
learning objectives (see below) but there is a strong focus on the
key grammar, functional language, vocabulary and pronunciation
needed to perform those objectives in each of the main lessons.
Language items have been selected according to their level of
difficulty and how useful they are in helping learners to achieve
the communicative goal which is at the heart of each lesson.

As aresult, learners never feel that they are studying grammar,
functional language, vocabulary or pronunciation for its own sake
and can immediately see the relevance of what they are learning.

e Syllabus built on Global Scale of English learning objectives so
learners can immediately see the relevance of what they are
learning.

e Strong focus on the grammar, vocabulary, functional language
and pronunciation needed to achieve the speaking objective at
the heart of every lesson.

The Global Scale of English

The Global Scale of English (GSE) is a standardised, granular
scale that measures English language proficiency. Using the
GSE students and teachers can now answer three questions
accurately: Exactly how good is my English? What progress have
I made towards my learning goal? What do | need to do next if |
want to improve?

The GSE identifies what a learner can do at each point on a scale
from 10 to 90, across all four skills (listening, reading, speaking,
and writing), as well as the enabling skills of grammar and
vocabulary. This allows learners and teachers to understand a
learner's exact level of proficiency, what progress they have made
and what they need to learn next.

The GSE is designed to motivate learners by making it easier to
demonstrate granular progress in their language ability. Teachers
can use their knowledge of their students' GSE levels to choose
course materials that are precisely matched to ability and learning
goals. The GSE serves as a standard against which English
language courses and assessments can be benchmarked,
offering a truly global and shared understanding of language
proficiency levels.

Teacher Mapping Booklet and GSE Toolkit

You will find the GSE Teacher Mapping Booklet for Roadmap online
on english.com/roadmap. This booklet provides an overview of all
the learning objectives covered in each unit of Roadmap, lesson
by lesson.

These GSE learning objectives are only a selection from the larger
collection contained within the GSE. To explore additional
resources to support students, there is an online GSE Teacher
Toolkit. This searchable online database gives you quick and easy
access to the learning objectives and grammar and vocabulary
resources. It also gives you access to GSE job profiles: 250 job skills
mapped to GSE learning objectives, enabling you to pinpoint the
specific language skills required for professional learners.

For more information please go to english.com/gse.

Topics

Maintaining learners' interest is a vital part of the teacher's role.
Research suggests that learners get bored if they stay on the
same topic for too long so each lesson in Roadmap introduces a
fresh theme, although there is always a coherent link in terms
of language items covered from one lesson to the next. There

is also a topic link with the Develop your skills lessons which are
an extension of the main lesson. Fresh angles on familiar topics
have been used wherever possible and reading and listening texts
have been designed to be as authentic as possible. The texts
are based on real-world sources and although they have been
graded, especially at the lower levels, to make them accessible
for students, the ‘tone’ of the texts is as realistic as possible.
Every unit contains a variety of rich and authentic input material
including specially filmed video clips.

e New topics are introduced in every lesson so learners never
get bored.

e Fresh angles on familiar topics have been introduced
wherever possible.

e Reading and listening texts are designed to be as authentic as
possible and are based on real-world sources.

Grammar

Successful communication is dependent on an ability to recognise
and use grammatical structures. Learners can often manage to
make themselves understood with a limited repertoire of words
and phrases but as their level progresses, they increasingly need
grammar to navigate more complex situations and communicate
more sophisticated ideas and opinions. Students also need a
knowledge of grammar to understand sentence formation when
reading and listening and to be able to produce accurate grammar
in professional and exam situations. Grammar is a core feature of
learning a language and Roadmap recognises this by giving it a
central role in each of the main lessons:

e Grammaris introduced in context through short listening/
reading texts so that learners can see the language in action,
and understand how and when it is used.

e Grammaritems are then presented and practised using a
‘quided-discovery' approach. Learners study the patterns of
a grammar point and are often asked to identify aspects of
meaning or form by completing simple exercises and/or rules
and tables.

e |anguage items are presented in a concise formin a Grammar
box in the main lesson and a fuller explanation of each
grammar point is provided in the Grammar bank at the back of
the book.

® FEach grammar point has one or two controlled practice
exercises plus a freer personalised activity which is designed
to be genuinely communicative and to offer students the
opportunity to say something about themselves or the topic.
Learners are also encouraged to use the language they have
learned in the final speaking task.

® The Grammar bankin the Students' Book, the Workbook
and mobile app have additional grammar practice exercises.
There are also further photocopiable grammar activities in the
Teacher's Book.



Vocabulary

Developing a wide range of vocabulary is also key to developing
communicative competence. A good knowledge of vocabulary
helps learners to improve their reading and listening skills and

is also important for writing. A knowledge of high-frequency
collocations and fixed and semi-fixed phrases is also an effective
way to increase spoken fluency. Vocabulary is an important
feature of every lesson in Roadmap. Vocabulary items have been
selected a) according to the topic of the lesson and b) according
to how useful they are for the final speaking task. Vocabulary is
always presented in context through photos or texts and practised
through controlled and freer practice activities. Vocabulary is

also constantly recycled throughout the course and learners are
actively encouraged to use the new vocabulary they have learned
to give their personal opinions on the topics in focus and to talk
about their own lives and experiences.

e \ocabularyis animportant feature of every lesson. It is usually
presented in context through quotes and/or short reading
texts or illustrated with photos and/or cartoons so that
learners can understand how and when an item is used.

® The emphasis throughout is on high-frequency, useful
vocabulary. At lower levels, the focus is on presenting lexical
sets and at higher levels there is an increased focus on
word-building, collocation and useful fixed phrases.

e \ocabularyis practised in a variety of ways with one or two
controlled practice activities for each vocabulary section.
Learners are often asked to relate the vocabulary they have
learned to their own lives making it more memorable.

® Vocabulary is constantly recycled throughout the course and
further practice is provided in the Check and reflect pages, on
the mobile app, in the Workbook and photocopiable activities
in the Teacher's Book.

® The Vocabulary bank at the back of the Students’ Book
further extends some of the key vocabulary areas covered in
the main lessons.

Functional Language

Learners need to manage communication in a wide variety of
different situations and they need to be able to recognise and use
phrases and expressions that are appropriate for each situation.
These include transactional exchanges, where the focus is on
getting something done or interactional exchanges where the
focus is on socialising with others.

Roadmap recognises the importance of functional language and
each unit has an English in action page which focus on useful
areas such as giving directions, asking for information, clarifying
information etc. Each English in actionlesson has a communicative
outcome based on a GSE learning objective and key functional
language items are highlighted in a Useful phrases box.

® Englishin actionlessons focus on useful functional areas such
as giving directions, clarifying information etc.

e FEach Englishin action lesson has a communicative outcome
based on a GSE learning objective.

e Key functional language items are highlighted in a Useful
phrases box.

Pronunciation

Teachers often have mixed attitudes towards teaching
pronunciation in their lessons. Some consider that it is relatively
unimportant, especially if their learners can generally make
themselves understood, but others place great importance on
developing pronunciation that is more than just intelligible. They
consider that a systematic focus on pronunciationin alesson,
however brief, can have a significant impact on developing
learners’ communicative competence.

In Roadmap, we have taken a practical, integrated approach to
developing students' pronunciation by highlighting features that
often cause problems in conjunction with the areas of grammar,
vocabulary or functional language in focus. Where relevant to

the level, a grammatical or functional language focus is followed
by practice of a feature of pronunciation, for example, the weak
forms of auxiliary verbs or connected speech in certain functional
exponents. Students are given the opportunity to listen to models
of the pronunciation, notice the key features and then practise it.

e Pronunciation is a prominent feature of the syllabus, and
practice is generally linked to the main grammar, vocabulary
and functional language in focus.

® [istenand repeatactivities reinforce pronunciation of new
language. As and when appropriate, there is an emphasis
on areas of pronunciation that affect communication, for
example, sentence stress/intonation.

Skills development

Roadmap recognises that effective communication involves
receptive as well as productive skills. Although speaking is the
main skills focus in each of the main lessons, short reading and
listening texts are used to present and practise new language
and introduce topics for discussion. These cover a variety of
different genres — blogs, articles, fact files etc. — but are never
very long as research indicates that teachers want to maximise
speaking practice during class time. Roadmap also recognises
the importance of writing and suggestions for writing extension
activities are suggested in the teacher's notes for each of the main
lessons.

In addition to the reading, writing and listening material in the
main lessons, there is a Develop your skills section at the back of
the book for learners who want to improve their reading, writing
or listening skills. There are three Develop your skills lessons for
each unit. Each lesson is built around a GSE learning objective
and concentrates on a specific skill — reading, listening or writing.
They are linked thematically to one of the main lessons and

can be done at home or in class. The Develop your skills lessons
expose learners to different text genres of reading (articles, blogs
etc.), writing (emails, reports, essays etc.) and listening (radio
broadcasts, conversations etc.) and focus on different strategies
or sub-skills to improve general competence in each skill. These
strategies are particularly useful for exam training.

Speaking

Most learners, whatever their age and whatever specific goals

or reasons they might have for learning English, want to improve
their speaking skills. Many learners lack opportunities to practise
in the real world so they need to make the most of opportunities
to speak English in the classroom. Roadmap recognises the
importance of speaking and there are many opportunities
throughout the course for learners to participate in a wide variety
of different speaking activities. For example, learners might
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be asked to discuss a series of questions, respond to photos

or cartoons, give their opinions about the content of a reading

or listening text or take part in conversations, discussions and
role-plays. Speaking is a fundamental part of each lesson and
learners are frequently asked to work together in pairs or groups
to maximise opportunities to speakin class.

Many learners are reluctant or unable to speak because they have
nothing to say or lack the language they need to say what they
want to say. Roadmap helps learners to overcome these problems
and one of the key aims of the course is to increase learners'’
confidence and fluency. Each of the four core lessons in each unit
are built around a Global Scale of English speaking objective and all
the grammar, functional language, vocabulary and pronunciation
is geared towards helping learners achieve that objective.
Learners develop fluency when they are motivated to speak

and for this to happen, engaging topics and relevant, carefully-
staged speaking tasks are essential. In each lesson of Roadmap
there is a logical sequence of linked activities that have been
carefully constructed and staged to help learners perform the final
speaking task to the best of their ability. Learners are given time
to prepare their ideas and think about the language they need for
the final speaking task in a structured way. Giving learners time to
rehearse is crucial in terms of building their confidence and this in
turn leads to more motivation and greater accuracy and fluency.
As learners' confidence increases, their willingness to experiment
with the language also increases. Speaking is systematically
developed in Roadmap through the following activities:

® |eadinquestions and/or striking images engage learners’
interest and activate passive knowledge of vocabulary related
to the topic.

e (Grammar and vocabulary relevant for the final speaking
activities are presented and practised.

e Personalised practice activities encourage learners to give
their own opinions on the topic and talk about their own lives
and experiences

® |earners are given'models' and time to prepare their ideas for
the final speaking task.

e Useful phrases give learners ideas and provide prompts to help
them get started.

® | earners perform the speaking task in pairs or groups and are
invited to reflect on their performance through a whole class
round up activity.

Listening

Listening is an important skill for all users of English and one which
learners often find quite challenging. Many learners complain

that they can understand their teacher but find it difficult to
understand people speaking English outside the classroom,
especially if speakers do not make any concessions to their
audience in terms of their speed of delivery. Learners with poor
listening skills are unlikely to be competent communicators or
users of the language so listening features almost as prominently
as speaking in the main lessons in Roadmap. It is important

to expose learners to real language in use as well as different
varieties of English. Listening material, particularly at lower levels,
is scripted but aims to reflect the patterns of natural speech and is
designed to be as authentic-sounding as possible whilst bearing
in mind the need to make it accessible for the level. Listening texts
are often used to present new grammar or vocabulary and can act
as a springboard to stimulate discussion in class. In addition, there
is a listening ‘'model’ for each of the speaking tasks in which one or

more speakers perform whole or part of the task. Learners listen
to this and try to replicate what they have heard when they come
to perform the task themselves.

Listening is a prominent feature in the main lessons but more
in-depth practice of different genres, for example, short talks and
monologues, conversations, radio interviews and discussions etc.
is provided in the Develop your listening lessons at the back of the
book. The Develop your listening lessons also provide invaluable
training in listening sub-skills, for example, predicting information,
recognising discourse markers and weak forms, identifying
examples and sequencing words. Each Develop your listening
lesson provides an example of the genre as well as highlighting

a sub-skill which is outlined in a special Focus box and practised

in the lesson. As mentioned in the introduction to the Teacher's
Book, the Develop your listening lessons are optional and can be
selected according to the needs of individual learners or classes.
They can be used in conjunction with the main lessons to form
the extended route through the course or they can be used
individually and/or given to learners to do for homework.

® |jsteningis a prominent feature of the main lessons and is
often used to present new grammar or vocabulary or actas a
springboard to stimulate discussion.

e |istening'models’are provided to build learners’ confidence.

e |istening material is designed to be as authentic-sounding as
possible whilst bearing in mind the need to make it accessible
for the level.

® More in-depth practice of different listening genres — short
talks and monologues, conversations, radio interviews and
discussions — is provided in the Develop your listening lessons
at the back of the book.

® Develop your listening lessons provide an example of the
genre as well as highlighting different sub-skills needed to
develop mastery of the skill.

e Listening sub-skills are outlined in a special Focus boxand
practised in the lesson.

® Develop your listening lessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Reading

Reading is important for many students, particularly if they need
it for their work or studies. The learner who develops confidence
in reading both in and outside the classroom will undoubtedly
make faster progress. We now have access to a very wide range
of English language reading material and it is a good idea to
encourage learners to read as much as possible outside the
classroom. Roadmap provides ample opportunities for learners
to practise their reading skills, both in the main lessons and in the
Develop your reading sections at the back of the book.

Short reading texts are included in the main lessons to
contextualise new grammar or vocabulary and they also often
serve as a springboard for discussion. As with the listening
material, there is an emphasis on authenticity, and although
reading texts have been adapted or graded for the level, there is
an attempt to maintain authenticity by remaining faithful to the
text type in terms of content and style. Texts are relevant and
up-to-date, and are designed to stimulate interest and motivate
learners to read. The texts represent a variety of genres and
mirror the text types that learners will probably encounter in their
everyday lives. Texts are generally not exploited in any great depth
in the main lessons (as in-depth work on reading is provided in



the Develop your reading section) but learners are always given a
reason to read along with basic comprehension exercises.

More in-depth practice of different genres is provided in the
Develop your reading lessons at the back of the book. The Develop
your reading lessons also provide invaluable training in reading
sub-skills such as identifying the main ideas in a text, guessing the
meaning of words from context, identifying positive and negative
attitudes, understanding pronouns, missing words etc. Each
Develop your reading lesson provides an example of the genre as
well as highlighting a sub-skill which is outlined in a special Focus
box and practised in the lesson. As mentioned in the introduction
to the Teacher's Book, the Develop your reading lessons are
optional and can be selected according to the needs of individual
learners or classes. They can be used in conjunction with the

main lessons to form the extended route through the course or
they can be used individually and/or given to learners to do for
homework.

® Readingis a prominent feature of the main lessons and is
often used to present new grammar or vocabulary oractas a
springboard to stimulate discussion.

e Reading material is designed to be as authentic as possible
whilst bearing in mind the need to make it accessible for the
level. Text types mirror those learners will encounter in their
everyday lives, for example, blogs, social media posts etc.

e More in-depth practice of different reading genres — stories,
articles, reviews, factual texts, reports, social media and blog
posts etc. — is provided in the Develop your reading lessons at
the back of the book.

® Develop your reading lessons provide an example of the genre
as well as highlighting different sub-skills needed to develop
mastery of the skill.

® Reading sub-skills are outlined in a special Focus box and
practised in the lesson.

e Develop your reading lessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Writing

Inrecent years the growth of email and the internet means

that people worldwide are writing more than ever before — for
business, for their studies and for personal communication.
Learners need effective writing skills for professional and
academic purposes but people also use writing — email, text
messages, social media posts etc. — as an informal means of
communication far more than they used to. The latterisn't simply
speech written down and there are all sorts of conventions for
both informal and formal writing. It is therefore important to focus
on arange of genres, from formal text types such as essays,
letters and reports to informal genres such as blog entries and
personal messages. Roadmap provides extensive training in all
these types of writing.

Writing is not a prominent feature of the main lessons in
Roadmap although learners are frequently asked to make notes
as preparation for the speaking task. There are also suggestions
in the teacher's notes on ways to extend the tasks with follow-
up written work. However, in-depth practice of different genres
of writing is provided in the Develop your writing lessons at the
back of the book. The Develop your writing lessons also provide
invaluable training in writing sub-skills such as organising ideas,
using paragraphs, explaining reasons and results, using time
expressions and linkers, constructing narratives etc.

Each Develop your writing lesson provides an example of the
genre as well as highlighting a sub-skill which is outlined in a
special Focus box and practised in the lesson. As mentioned in
the introduction to the Teacher's Book, the Develop your writing
lessons are optional and can be selected according to the needs
of individual learners or classes. They can be used in conjunction
with the main lessons to form the extended route through the
course or they can be used individually and/or given to learners
to do for homewark. Each Develop your writing lesson follows a
similar format:
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® Some writing practice is provided in the main lessons and
in-depth work on different genres of writing as well as writing
sub-skills is provided in the Develop your writing section at the
back of the book.

® Each Develop your writing lesson starts with a few discussion
questions designed to activate learners' vocabulary and get
them thinking about ideas related to the topic.

e FEach Develop your writing lesson provides a model of the
genre in focus. These are designed to be as authentic as
possible whilst bearing in mind the need to make them
accessible for the level. Types of writing mirror those that
learners will encounter in their everyday lives, for example,
stories, formal and informal emails, blog posts, descriptions,
invitations, reviews etc.

e Develop your writing lessons provide examples of the genre
as well as highlighting different sub-skills needed to develop
mastery of it, for example, organising ideas, using paragraphs,
explaining reasons and results, using time expressions and
linkers, constructing narratives etc.

e Writing sub-skills are outlined in a special Focus box and
practised in the lesson.

® | earners prepare and then write their own example of the
genre in focus and are encouraged to use the sub-skills they
have practised in the lesson.

® Develop your writing lessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Review and consolidation

Language items are constantly recycled in each lesson of
Roadmap. At end of each unit, there is a Check and reflect page
which is designed to review all the language points covered and
give learners an opportunity to reflect on how their confidence
and mastery of the language has improved. In addition, each unit
is accompanied by a short video — the Roadmap report — that can
be used to provide a break from the routine of the Students' Book
as well as revise and consolidate language in a fun, light-hearted
way. Each Roadmap report features a 'roving reporter' who goes
out on location to visit interesting people and places and has a
variety of new experiences. The videos are designed to illustrate
some of the quirkier aspects of real life as well as show language
items covered in the unit in realistic contexts.

e Video clips and extension activities consolidate key language
covered in each unit and illustrate some of the quirkier aspects
of real life.

e Video clips are 2-3 minutes in length and are designed to
entertain learners and provide a bit of light relief.

e \ideo worksheets (to exploit the language in the videos) are
available online.
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